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Educator Study Groups: 
Professional Development for Members and Product Users 

Introduction and Objectives 

Since 1986, two programs? of the Appalachla Educational Laboratory 
have sponsored, In collaboration with professional educator associations, 
study groups of teachers and school administrators* The purpose of each 
group is to investigate a single educational Issue and to develop a 
product of use to practitioners. Thirty-three publications and other 
products have been developed by small groups of teachers and/or 
administrators who have used applied research and research synthesis 
methodologies. 

In each study group, the teacher or administrator members are 
actively involved In Investigating the issue, developing the research 
design, outlining the study, developing Instruments, analyzing data, 
reporting findings, peer editing, and disseminating results. Study group 
members use AEL*s information resources and are reimbursed for meeting 
attendance expenses but ar3 not compensated. 

Educator associations with which AEL*s Classroom Instruction (CI) 
and School Governance and Administration (SGA) programs work Include the 
National Education Association state affiliates; affiliates of the 
American Association of School Administrators; and the state school 
Hoards associations in the states of AEL^s Region — Kentucky, Tennessee, 
Virginia, and West Virginia. These associations, whose members comprise 
the majority of teachers and local administrators in the Region, work 
with AEL staff to select topics of study; contact and nominate members; 
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provide tneetlng facilities and some participant support: and to announce, 
print, and disseminate the products at no cost to educators in their 
states. AEL makes each final product available at cost to educators in 
its four-state Region. 

This Roundtable session paper on AEL's educator study groups 
addresses the following objectives: 

1. Introduce the study group as a professional development 
experience for both members and product users. 

2. Discuss the variety of applied research and research synthesis 
strategies used. 

3. Review current educational topics explored by study groups in 
the more than 30 study group publications now disseminated. 

4. Report effective means of disseminating educator^produced 
publications including Regional Laboratory and association printing; 
reprinting by local educators , schools , and districts; and conference and 
meeting presentations by study group members. 

5. Describe AEL's quality control and evaluation measures Including 
member y association » and product user feedback. 

6. Outline the future of the study group as a practitioner 
professional development strategy and discuss variations AEL plans or is 
currently Implementing. 

Perspectives or Theoretical Framework 

Study groups represent an assisted form of educator action 
research. Each includes intensive study group member involvement from 
the conception of the group's product through reviewing related 
literature; developing survey, telephone Interview, or other 
data-gathering Instruments; analyzing and reporting data; peer editing; 
and, in many cases, presenting the final product at association, AEL, 
district, school, or other meetings or conferences. The benefits of 
action research are described by Loucks-Horsley, Harding, Arbuckle, 
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Murray, Dubea, and Williams in Continuing to Lparn; A Guidebook for 
Teacher Development (1937) where they state: "The action research 
strategy for staff developm&nt assumes that a more Intense teacher 
Involvement with research will increase the likelihood that they will use 
research results, thus contributing to their growth as teachers. Helping 
teachers answer their own questions is far superior to giving them 
answers to someone else*s questions'* (p. 48). All study group members 
are nominated to participate based upon their interest in the topic and 
their related experience. 

While action research often has been conducted by highly motivated 
educators i/orklng without support and by educators acting in 
collaboration with universities, the study group assisted by a Regional 
Educational Laboratory and one or more educator associations is a recent 
and mutually beneficial Innovation. In addition to the value of product 
dissemination to association and members^ the study group affords 
educators a professional development experience they may be unwilling to 
undertake within their schools. This experience can empower them to 
organize similar projects within their schools, districts, or local 
associations. The Academy for Educational Development noted the 
importance of such activities to career professional development In 
Teacher Development in Schools: A Report to the Ford Foundation (1985), 
stating "Therefore, all teachers must have opportunities to assume new 
roles over the course of their teaching careers — particularly in helping 
one another to examine what they are doing and to explore alternatives 
for improving pedagogy vlthin a particular school" (p* 50). 
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An added benefit of the study group structure used by AEL and 
collaborating educator associations Is the opportunity for educators to 
have their work published. Study group products are widely announced in 
association journals, AEL's newsletter and product catalog, product 
flyers distributed at association and AEL events; and printed and 
dissetnlnated by AEL and the professional associations. Seeing one's name 
In print and sharing one's publication with colleagues reinforces 
educator writing and research habits. AEL also shares announcements of 
new study group publications with the network of Regional Educational 
Laboratories and Centers and submits all for accessioning to the ERIC 
Clearinghouses . 

AEL*s Approach to Structuring Study Groups 

General Guidelines . Study groups were Initiated by the two AEL 
programs, the Classroom Instruction program working with state teacher 
associations and the School Governance and Administration program working 
with state administrator organizations In Kentucky, Tennessee, Virginia, 
and West Virginia. AEL's Professional Preparation and Research (PP & R) 
program also employed the study group structure as a collaborative 
working relationship of higher educators in Tennessee during 1988. 

The following guidelines for study groups evolved early in 1986 

following approval for the strategy first outlined in AEL's proposal to 

operate a Regional Educational Laboratory which was funded by the Office 

of Educational Research and Improvement (United States Department of 

Education) in 1985. 

• The group should be small, most consist of 10 or fewer educators • 
AEL staff found it easier to maintain communications and divide 
tasks among a small group. 

6' 
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o An issue or problem should be selected that Is Important to local 
school educators and feasible to address vrlthln the limits of the 
study group* Issues are most often identified by the 
professional association collaborating on the study. This method 
works to ensure association dissemination of the product » also. 

o Group members 9 with help from AEL staff and association 

suggestions 9 should determine their own processes and products in 
order to develop commitment to and ownership of the groups' goals. 

o Study group costs should be small and shared by the cosponsoring 
association, AEL, individual participants, and (in some cases) by 
their employers. 

o AEL and association staffs should help facilitate the 

organization and functioning of the groups, and should assist the 
production and dissemination of study group products. 

Laying the Groundwork for Stu dy Groups > AEL staff were charged in 
their 1986-90 funding cycle with working with and through associations of 
educators in accomplishing the goal of linking practitioners with 
educational research and development* The study group was conceived as a 
viable structure to go beyond informing educators to Involving them in 
the development of educational research and development products • Three 
reasons in particular pointed the Classroom Instruction and School 
Governance and Administration programs toward collaboration with the 
professional teacher and administrator associations in AEL's Region: 
(1) professional association involvement would help ensure that the issue 
or problem studied was important to a large group of educators; (2) the 
association was in the best position to identify potential group members; 
and (3) the association would have certain resources and mechanisms in 
place to help with group organization and logistics. 

The major teacher and administrator associations in AEL's Region 
(the National Education Association for teachers an J the American 
Association of School Administrators) are represented by state affiliate 
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nominees to AEL*s Board of Directors. During early 1986, these 

representatives helped set up meetings with association leaders and» in 

some cases, helped to organize and meet with the first study groups. At 

these meetings the advantages of participating were outlined as follows: 

o For individuals— The benefits include involvement in a 

meaningful professional activity and in the recognition that 
can come through subsequent reports and publications* 

o For those providing technical assistance— Higher education 
faculty (involved in selected SGA and PP&R study g*-oups) may 
realize benefits in authoring reports and produces, and in 
contributing to their institutions' service mission. 

o For professional associations — Study groups provide a 
vehicle for association members to become involved in 
meaningful professional activity directed at practitioner 
and school improvement. The associations receive 
recognition for their involvement in reports. Most 
importantly, the associations receive masters of a member- 
produced publication of interr^st to their members without 
investing association staff time in development, editing, or 
typesetting yet reviewing all copy at each phase of 
development. Associatlon^speciflc announcement fliers are 
also prepared by AEL and associations are encouraged to 
print and disseminate both in quantity. 

o For AEL— Benefits include Identifying and organizing a 
cadre of individuals who have specialized expertise In the 
Region; the development of knowledge and products that 
relate to accomplishing AEL's goals of Improving education 
and educational opportunity; improving AEL's visibility in 
its Region; and receiving help with dissemination of 
research and development^based information. 



Study Group Research Methodologies 

Study groups were conceived as temporary organizational units, 
created to perform a specific and limited task. Study group members 
contribute their expertise and effort as volunteers in service to the 
profession. The following three basic types of projects are most often 
selected by study groups or requested by their organizing associations: 
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1. Conduct applied research. A group may create new knowledge 
about a specific topic leading to the production of a research and 
practice report (design, methodology, findings, and utilization of 
findings) • Seventeen of the total of 32 study group products released to 
date have employed survey methodology. With association cooperation in 
printing, disseminating, and collect'.ng responses, the survey can provide 
opinion and practice summaries and can identify model programs. Surveys 
are roost often study group-developed following review of related 
literature. While both quantitative and qualitative analysis have been 
used, study group members most often have Identified emergent categories 
and summarized major findings for sections which they have taken on to 
report. 

Telephone interviewing is the second most frequently used applied 
research methodology. Often, after reviewing the results of survey 
research to identify case studies or exemplary practice models, study 
group members find it necessary to conduct more extensive data gathering 
by designing and implementing a telephone interview protocol. In all 
forms of research and R&D synthesis conducted by study groups, members 
have been actively involved in choosing the research design, becoming 
trained to conduct the research strategy, analyzing the research data, 
and independently summarizing and reporting one or more sections of the 
publlcatlon(s). Since study group members usually have no training in 
quantitative research nor access to computer analysis of data, 
descriptive qualitative studies reporting emergent categories have most 
often been utilized. AEL staff provide training in the research 
methodology selected for data collection, analysis, and reporting. 

ERLC 
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2. Conduct R & D-based product development. A group could design » 
develop, and field-test a new product Intended to meet a particular need 
in educational practice. The group then writes (1) a technical report of 
the R&D processes used and the field-test results; and (2) a practice 
report describing the product, its intended useCs), and the appropriate 
conditions for its use. The group then finalizes its product for 
publication. This methodology has led to the development of computer 
awareness sessions for Tennessee teachers and administrators Including 
software; organization of an instructional conference (in which several 
study group members served as presenters; production of two guides to 
conduct Parent Involvement Seminars; and a series of videotaped 
teleconferences of conversations with authors of recent educational 
reform books in which participants are provided with print materials 
necessary to conduct workshops » 

3. Conduct knowledge S3mthesis. A group may translate existing 
knowledge into a form that makes It useful for responding in a practical 
manner to concerns confronting educators • Thirteen study group products 
have contributed to their own professional growth and that of their 
readers by thoroughly reviewing the literature on an educational issue 
and producing a user-friendly summary of research and practice techniques. 

Many study groups have used combinations of the above discussed 
research methodologies In order to provide the reader with a brief and 
current review of the literature, findings from a survey or telephone 
interview, and case studies of model programs all related to the issue 
under study. Each study group product provides an extensive bibliography 
on the topic of study and many have included annotated resource 
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sections. The complete list of AEL study group publications currently 
disseminated is provided as Appendix A# 

Topics Addressed by Study Groups of Educators 

Educator interest is the highest priority In the selection of a 
study group topic by AEL staff and the collaborating educator 
association. The choice of high interest/concern topics helps in the 
identification of study group members, commitment of members to the 
study, and dissemination of the final publication by the association and 
AEL. Topics chosen reflect AEL's Interest in professional development 
and the Improvement of instruction and educational leadership. The 
collaborating associations are aware that AEL will not be Involved in 
political or organizing goals. 

Parent involvement in education, use of instructional time^ 
mentoring for beginning teachers, resources for early childhood educator 
and parents, elementary school guidance, programs of assistance for 
at-risk students, and shared or site-based decisionmaking are among the 
topics addressed by the study group publications developed for 
practitioners. A complete list. Appendix A, provides ordering 
Information. In working with professional educator association to 
identify topics, AEL staff can be assured of developing products of 
current Interest/need to educators and of increasing dissemination of 
products viewed as Important information for members by the associations 

Product Development and Quality Control of Study Group Publications 
Study group products Involve teachers or administrators in the 
development of research or research synthesis reports. Frequently, the! 

11 
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participation as members of the group lecds to skill development in 
survey analysis, research review, and research reporting or the "academic 
writing style."* AEL staff, and association staff when Involved, provide 
examples, instruction, and guidance in these skills. Following its 
conception in discussions between AEL and association staffs, each study 
group is described In an AEL Project Plan which Is submitted by the 
sponsoring AEL program for review by senior program directors to assess 
the project's contributions to the literature and to AEL's mission and 
goals. This is the first of a sl5c-step Quality Assurance Process 
completed for each AEL study group publication. 

The following characterizes Classroom Instruction program study 
groups of teachers* l^hile study group members meet to clarify topics and 
research questions, discuss resources, outline the study, create survey 
and other instruments used in the study, analyze research results, share 
perceptions and data from telephone interviewing, and discuss 
dissemination, development of separate sections of the final product is 
usually completed outside of meetings by individual members. CI staff 
then facilitate a peer review process by copying these member^developed 
and AEL-develcped sections and providing all, with guidelines on peer 
editing, to each member and to involved association staff. Members and 
association and CI staffs then edit this first draft, free to critique 
sections and to modify their own work through the anonymity of this 
approach. 

All sections are then returned to CI staff who '*meld" writing styles 
to produce a final draft that "speaks with one voice." In these ways, 
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members develop their own writing styles » review those of others ^ 
experience peer review and editing, and divide the production of research 
reports— while avoiding face-to-face conflicts jvei writing styles • By 
involving association staff and leaders, the stui^v group is able to avoid 
reference to politically sensitive issues and to ncrease the product *s 
visibility to enhance dissemination later • The f^.nal draft is reviewed 
by study group members, association staff and leaders (often the 
Instruction and Professional Development Committees, also), contributors 
to the study (such as case study representatives), and external reviewers 
competent in the product's area of interest • 

During this same external review period, the study group product 
begins to wind its way through AEL's Document Product Checklist (see 
Appendix B). The AEL program sponsoring the study group develops 
portions cI the publication, melds copy, and takes responsibility for the 
content and program reviews. After program staff incorporate changes 
suggested by external reviewers, association staff, and study group 
members, the product is then edited by an AEL writer familiar with AEL*s 
Document Style Manual. Program staff again review the copy and arrange 
for all graphics or illustrations to be produced. The document, and 
announcement fliers developed for association and AEL use, is then 
typeset by AEL staff. After proofreading by a second AEL editor, the 
study group product is reviewed by the deputy or executive director for 
consistency with and contribution to AEL's body of publications. 

Camera-ready masters of the final product and announcement fliers 
are then prepared for the cosponsoring association and for AEL's Resource 
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Center. The kEL program of origin also copies the publication for all 
study group members and contributors and submits it to the ERIC 
Clearinghouses for accessioning and to the network of Regional 
Educational Laboratories and Centers for inclusion in the Communication 
Service Assistance Project (CSAP). CSAP provides copies of each Lab- or 
Center-produced publication selected for dissemination to all Labs along 
with an announcement of each providing ordering information* The Labs 
frequently mail these announcements to client groups or use the 
descriptions in their newsletters. 

Dissemination and Evaluation of Study Group Publications 

While the above section discusses the procedures utilized to insure 
high quality in publications of interest to practitioners, the opinions 
of those practitioner product users are also very important to A£L and 
cosponsoriug associations. AEL's Resource Center handles all requests 
for AEL products nnd publications and provides these at cost to educators 
within and outside AEL's Region upon request. The AEL Products and 
Publication Catalog ^ all announcement fliers > and CSAP blurbs describe 
each publication and provide ordering information. Since November 1988, 
AEL's Resource Center has disseminated approximately 1800 study group 
publications to requestors throughout the Region and nation. 
Dissemination by the CI and ?GA programs has accounted for an additional 
2500 copies over this period. 

Cosponsoring associations usually reproduce and disseminate their 
study groups* publications at no cost to members. Over 25,000 copies of 
study group publications have been distributed by educator associations 



sinc^^ 1986. The cosponsorlng associations also print and include the 
Study Group Product Assessment Form which increases response rate to AEL. 

Each study group publication disseminated is accompanied by a Study 
Group Product Assessment Form which asks readers to evaluate the quality 
of the publication and AEL's document provision service and to report 
their uses of the document and the number of others with whom they share 
the product (see Study Group Product Assessment Form included as Appendix 
C). In open-ended response 1 terns » readers are asked to identify sections 
they found most useful and to make suggestions for future publications on 
this or similar topics # The mailer format of the Assessment Form aids 
readers in easily returning it to AEL« Analysis of the Forms provides 
suggestions for improving study group products » generates new study 
ideas ^ and leads program staff to track significant impact-extensive use 
by individual product users. 

Study Group Process Evaluation 

Study group member perceptions of their involvement in study groups 
are also a subject of AEL evaluation Interest. Between 1987 and 1990, 
AEL convened three study group member conferences at which members 
presented awareness workshops on their research findings and met with AEL 
staff and external evaluators to discuss and record their evaluation of 
the study group experience. At each conference, these teachers and 
administrators were asked to record their answers to questions regarding 
the organization, processes, and dissemination aspects of study groups 
(see sample assessment included as Appendix D)» External evaluators also 
facilitated focused discussion of the effectiveness of the study group as 
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a research methodology and, following the 1987 study group conference, 
surveyed all study group members involved to date. The discussion guides 
for these process evaluation activities are included as Appendix E. 
Findings from all three conferences have guided AEL*s organization and 
facilitation of study groups and impacted on dissemination of products by 
associations and AEL* Discussion, individual reflection notes, and 
followup survey results from the initial study group member conference 
held in February 1987 were analyzed by external evaluators Barnette, 
Smith, and Burch and are reported in AEL's Occasional Paper No. 024 The 
Effectiveness of the Study Group as an R & D Methodology > The resulting 
"Summary of Priorities for the Successful Organization and Operation of 
Study Groups" is attached as Appendix F. 

Future of the Study Group as an AEL Research Methodology 

The dissemination and evaluation data reported above help to 
substantiate the continuation of the educator study group as a viable 
research methodology affording professional development opportunities to 
study group members and to product users* The Classroom Instruction 
program proposed continuation with few modifications to the study group 
in the AEL proposal to DERI for funding continuation during 1991-95» 
Association cosponsorshlp will continue with input on topic selection and 
nomination of study group members. Priority will be given to topics 
dealing with shared or site-based decisionmaking and assistance to 
at-risk students. Nominations will gain rigor with study groups 
announced at professional development opportunities and recruitment 
solicited from the membership via association journals and announcement 

at major association conferences. 
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A variety of research methodologies will be tested y as appropriate 
to suggested topics and supported by cosponsoring associations. These 
include focused group interviews » statewide teacher surveys, and 
development and field testing of programs of assistance to at«-risk 
students. Each study group will be reviewed by AEL Management Team 
representatives as an AEL Project Plan and all products will continue to 
be subject to the AEL Quality Assurance Process. 

A study group of teachers and administrators representing five 
school districts working with the School Governance and Administration 
staff was critical to the development of the QUILT CQuestioning and 
Understanding to Improve Learning and Thinking) Staff Development 
System. Study group members assisted with topic selection, materials 
development, and pilot testing of materials. This modification of the 
above described study group process is expected to result in Regionwide 
educator involvement in an R & D effort to produce a replicable staff 
development intervention designed to improve teachers *s classroom 
questioning and responding behaviors. Extensive evaluation data 
regarding teacher attitudes, knowledge, behaviors, and student 
observation of teacher and student behaviors are being gathered during 
1991-92. While most study groups complete their publications within one 
year of their organization, the QUILT project will be Implemented during 
the 199>95 funding cycle. 

Recommendations for Study Group Organizers 

Suggestions made by participants in the first AEL study group 
conference remain sound organizing principles for those considering this 

17 
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research methodology (see Appendix P)* Additional recommendations by CI 

and SGA staff and suggested by association staff experienced In assisting 

these collaborative groups include the following: 

Identify a study group topic of current high interest to a large 
role group of educators^ e.g. elementary teachers, school principals, 
educators with Interest In helping at-risk students 9 educators and 
parents Involved In slte**ba6ed decisionmaking! etc. 

Reach agreement with the cosponsorlng association on the final 
product and association dissemination in early planning meetings. 

Nominate study group members who have both Interest in the topic and 
experience in writing or product development. Consider an application 
form with a writing sample section. Recruit members with high Interest 
by advance announcements of the study group opportunity in association 
journals. Consider study groups composed of a variety of education 
stakeholders — teachers, administrators, parents, even students — as 
appropriate to topics. 

Clarify roles and responsibilities of the organizing agency, the 
cosponsorlng association, and Individual participants in advance mailings 
or at the initial meeting. A realistic description of the work involved 
In participating should be provided. 

Communicate, communicate, communicate. Begin with an advance 
mailing to outline the initial meeting and follow each meeting with an 
actions/decisions memo to all members and Involved association staff* 
Make certain everyone sees everything. Frequently reinforce and clarify 
questions for members by phone or FAX. Leave messages or use home phones 
for teachers and others with limited daytime access to phones. Try 
conference calls as occasional meeting alternatives. 

Enlist cosponsorlng association staff assistance with meeting 
facilitation and in-kind services such as survey printing and 
dissemination, meeting space, shared participant mileage when a meeting 
can be coupled with an association event, use of association phones for 
telephone interviewing, etc. 

Balance the work load across the study group members and staff of 
organizing and cosponsorlng agencies^ Study group members should outline 
and assign the tasks using volunteers as much as is possible. Realize 
that all volunteers have limited time for such projects. Take on tasks 
that others cannot do. 

Provide training as needed in qualitative or quantitative research 
methodologies to make the study group truly a professional development 
experience. Select research methodologies in which teachers and 
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administrators can achieve success with limited time and study invested • 
Provide data analysis if the task outgrows the study group's capabilities. 

uuild in review of current related literature or videotapes and 
tat ions to project sites, if possible. Choose topics and techniques 
that will extend learning for members and be highly interactive. 

Plan evaluation measures early in the project* Assess study group 
member and association staff perceptions of the process as well as user 
satisfaction with the productCs). 

Design dissemination plans and measures at the outset* Involve 
study group members in brainstorming dissemination means as well as in 
presenting study findings at meetings and conferences or in conducting 
training using their product (s). Encourage cosponsors to create 
opportunities to link members with the product(s) and with the 
experiences of study group members. 

Recognize the knowledge and experience that members bring to the 
study group and provide time to formally and informally share during 
meetings or conference calls* 

Acknowledge the significant time and effort involved in study group 
participation and cite all Individuals involved in product completion in 
the document* 

Seek recognition for the study group* s work and wider dissemination 
by submitting the final product(s) to the ERIC Clearinghouses of 
educational research* Notify past study group members as documents are 

accessioned or large reprintings are completed by cosponsors or others. 

Keep in touch with study group members by periodically mailing 
related readings* Document study group member and cosponsor 
dissemination and use of the product(s) by conducting annual assessments 
and providing cosponsors with study group product reprint forms to chart 
number of copies, role group and location of recipients, etc. 

Provide typeset camera-ready masters of product (s) and announcement 
fliers to encourage cosponsor dissemination and product requests* 

Publicize study group product(s) and continue to make them available 
to requestors* Issues don't die with the completion of a study group's 
work* 
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AEL Study Group Products 

Original researcli and development by educators 
in our Region 




Thrtt of AEL'i program*, ©Mtroom Inrtrudton, School Oov«r. 
nanot and Adminlttration, ar^ Profattonal Praparaiion and Raaaarch. work 
with prof««sionaf asfociationa In Kantucky. TannawM. Virginia, and Wast Virginia to 
term ftudy groups. Tha aiudy groups conduct raaaarch and rataarch aynthasis on topics that ar* aspaciaily ratevant to 
tham in thair various profassional capacitias. 



Drawing Marglnai Laamara Into tha Big Pictura 

Kantucity Education Association, 1989 

This guida dascrOMS spacific ways that affactiva 
taachars of marginal studants translata thair conv^ions 
■bout atudan^ and laaming into classroom pradica. As 
lawar studants ara placad in apaciai aducation programs 
and mora studants ara mainstraamad into r^ular dass- 
njoms. lha naad for guidan^ on "what works" with marginal 
taamars is naadad. This publication can help. (52 pp.) 
$5.00 

f aetoring in Empowarmant: Participatory Dacialonmak* 
ing m Waat Virginia Examplary Sehoola 
Wast Virginia Education Association, 1989 

This is a raport of a stMly of partic^satory dacisionmak- 
ing in Wast Virginia schools. Tha study included a literature 
review and a survey of teachers and administrators in West 
Virginia'a state-identified exemplary schools. Findings from 
both teachers and principals indicate signif icantiy greater 
teacher involvement in decistonmaking than commonly 
reported in the iiteralure. This study reports not only the 
types of decisions teachers in these schools have routinely 
been involved in making, but also the extent of teacher 
involvement in decisionmaking and the means used to 
«nsura teacher involvement. (52 pp.) $5.00 

Survey of Effective Eiainantary Quidanoa Programa 

Kentudcy AssMiation of School Administrators and Ken- 
tudty Department of Educatton, 1989 

This study group investigated what oontiltutas 
affective elementary guidance programs. The study was 
conducted in two stages. Rrst, members sent out a request 
for aii elementary guidance counselors in Kentucky to 
nominate effecthw programs in tha state. Additionally, 
study group members investig^ed programs in other states. 
Second, members conducted telephone interviews using an 
Intarview protocol consisting of open-ended questions. 
The results ara a rich database describing 36 programs 
ktentified as affective. The raport includes summaries, 
analyses, and complete results. (62 pp.) $8.00 
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Bridges to Strength: Ettabliahtng a Mentoring Program 

for Beginning Taaehara 

Tennessee Education Association, 1988 

Recognizing the potential of mentoring programs for 
beginning teachers to assure quality instruction for students, 
the Tennessee Education Association and AEL, established 
a study group to develop publications to help educators 
organize or participate in mentoring programs. The study 
group produced the following research-based handbooks on 
effective mentoring programs, practices, and guidance for 
beginning teachers. 

• Bridges to Strength: » J^n Admlnlatrator'a Guide 
Uentifies various problem areas that can be addressed 
by establishing a mentoring progrem. h also aids 
administrators In the planning and implementation of 
mentoring programs and summarizes those components 
of effective mentoring programs that were identified in a 
survey of Tennessee mentors and beginning teachers. 
(26 pp.) $4.00 

• Bridgea to Strength: ».Tha Beginning Taaeher'a 
Handbook provides assistance on practical planning 
consktorations. establishing claasroom rules and 
oonsequencas. time management, and handling the 
stresses of teaching. ^2 pp. plus appendices) $4.00 

• Bridgea to Strength: ^Tha Mentor Teacher 
Raaeurea Book offers guidance on establishing a 
mentorA>eg{nnif^ tOKher relationship and conferencing 
and coaching. The Resource Book also provkies 
classroom observation instniments. (68 pp.) $4.50 

Helping Kanda: Effective Programa for At'RIak Stu> 
dents In Virginia 

Virginia Education Assodation. 1908 

A study group of six educators studied descriptions of 
over 100 programs for at-rivk students in Virginia public 
schools, selected those that appeared most effective based 
upon questionnaire responses, and summarized key 
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program fsaturas In thte rtport. Eighttan Vfrgifiia programs, 
at rving stvidanta from prakindargarian through high school, 
art axamir»d in-<fopth. (47 f^.} $5.00 

Opintona Ateut tha Tamraasaa Caraar Laddar: A 
StatawUa Survay of Tannaaaaa Adminiatratora 
Tannaaaaa Aaiociation for School Supan^ion and 
Administration, 198B 

In Novambar 19S7, thte study group aurwyad adminis- 
trators aaosa Tannaaaaa to taarn thair opinions at}Out tha 
AdmMttrator Caraar Uddar«»a naw program that had 
baan implamantad in tha spring of 1985 as part of a much 
targar raform affon in Tannassaa, tha Cmiprahrnsiva 
Education Raform Act. Throughout ita sf^it fiTatima. 
Tannassaa*a Cbtw Laddar has had its shara of outtpokan 
opponantt and proponants. Tha survay twq\\s. prasantad 
in ti^is raport covar in datait tha ^ntinuing split in opinion. 
Full raport (80 pp.) $8.00. Short summary (8 pp.) fraa 

Parlteipatory Dadalonmaking: Working Modala In 
Virginia Eiamantary Sehoola 

Virginia Educatton Association and Virginia Association of 
Eiamantary School Principals, 1988 

Tha projacts dascribad in this publication hava at laast 
ona common ooncapt-^n incraasa in taachar invofvamant 
in achoot«basad dadstonmakir^. Casa aludias of aach of 
tha six projacts irrclyda sactions on program davalopmant 
and goats, organizational structura, raquirad rasourcas, 
assassmant» futura of tha program, and advica to f utura 
impiamantars of partteipatory dadsionmaking medals. Data 
on acoomplishmants and obstactas in all projacts wara 
aggragatad and ara summarizad in aaparata sactbns. Tha 
publication also includas a dascription of tha study, an 
oparational dafinition of participatory daclsionmaking. and a 
bibliography on participatory dacisionmaking. (30 pp.) 
$4.50 

Sanata BU1 14—1988 Changaa In Funding Education in 

Waat Virginia 

Patricia E* Capartay, 1988 

Basad on tha work of tha AEL^Wast Virginia Associa- 
lion of School Administrators School Financa Study Taam, 
thta raport analyzes tha affact of Wast Virginia Sanata Bill 
14 on achoots in tha stata. Tha raport axaminas tha 
changas mada in Chaptar 18. Artida 9A« tha basic support 
program for Wast Virginia's public schools. Each aaction is 
analyzad. Tha individual and oollactiva atfacts ara aumma* 
rizad* Tna financial affacts on oountias ^ry anormously. 
Howavar, on a statawida basis, tha rasufts of SB 14 is to 
cantraliza and aqualtea tha basic schml support systam, 
Kvhila anoouraging school improvamant afforts. (9 pp.) 
$2.00 

A Suinniary of Currant Programa Foeuafng on tha 
Racrultmant of Minority Candidata' ;o Caraara In 
Profaaalonal Education 

Tannaaaaa Association of Collagas for Taachar Educatipn, 
1988 

This raport kJantifias programs from across tha nation 
that addrass racruitmant, ratantion, and support of minority 



candidatas to caraars in profasaionat adueation. Forty-fiva 
programs ara dascritwf, ciustarad undarfour haadings: 
pra-oollaga programs, pr^rams for racruftmant from 
attamata pools, oollagaAinivarsity initiativas, and markating/ 
placamant of graduates. Each program is ratad in farms of 
potantiai a^tid^il'ty to Tannawaa or to Tannassaa 
bistitutions of highar aducation. (207 pp.) $15.00 

Eiamantary School Ouldam^ and Counaating In 
Virginia: An Emargtng ^gram 
Virginia Assotiation of Eiamamary School Principals, 19B7 
Tha Virginia Aasodation of Eiamantary School Princi- 
^Is joinad with AEL in conducting a atatawkia atudy of 
prirwipats' and auparintandantt' parc^cna of a 1986 slate 
dapartmant of aduntion rasokition caltmg for tha astablish- 
mant of guidan^ and oounaaling sary^ in alt atamantary 
sctK>o{s. Tha atudy group aurvayad alt division auparintan- 
dants and a random sampta of 700 alamantary schMl 
principals. Basad on tha rasutts of tha aurvay, tha study 
group raportad f tva major findings and mada f iva racom- 
mandations for tha bn(rtamantatk>n of tha guidanca and 
counsaling program. (53 pp.) $5.00 

Public Clinton About Kantucky School Boarda: 
Raaulta of a Statawtda Survay 

Kantucky S^mI Boards Association. 1987 

A random talaphona survay ivas conducted in July 
1987 tor tha Kentucky Schrol Boards AsMCiation (KSBA) 
by tha University of Kentud^y Survey Research Center. 
KSBA and AEL oosponsorad the study as part of a collabo- 
rative effort to find out the public'a perceptions about tha 
rota of tha k>cal school board. Survay quast^ns also 
addressed public opintons about the quality of schools in 
Kantucky. 

The survey represented a cross section of tha states 
geographically and demographicaliy^nd included 
responses from 473 Kentuckians. (61pp.) $6.00 

A Statewide Program of Support for Beginning 
Adminiatratora— The Kentucky Inatitute for Beginning 
Principala 

Kantucky Association of School Administrators, 1987 
Kantu^y^s institute for Beginning Prindpais was 
designed and implemented by a atudy group sponsored 
joints by the Kentucky Association of School Administrators 
(KASA) and AEL. The question addreased by this group 
was: How can KASA help beginning prindpats have an 
effective first year, ao that Kentucky atudents have the 
benefit of strong leadership, and ao that new school 
admintetratora are auocessf ul and choose to stay in the 
ranks of administration? This report is a summary of tha 
group'a work: from aalection of tha topic, through the 
planning stages, to the culmination of thair work in the 1987 
Institute for Beginning Principats. (90 pp.) $6.50 
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A Study on th« Um of Tbnt for Rtading Instnietton In 
QrfdM 000. TWO, ind Throo in Wttt V^lnte Schools 
Wtst Virginia Association of School Administrators. 1987 

To invsstigata tha affaets of a 19S6 stata board of 
aducatton policy govaming tha usa of instructionai tima for 
raading. a WVASA-AEL study group aurvayad ovar 400 
taaehars and naarly 300 prineipats. Tha data ravaalad 
aavan major findings dascribad in this rapon. (16 p^*.) $2.00 

Training Kaada for Waat Virginia Boardamanahtp 
Aeadamy 

Wast Virginia School Boards Association, 1987 

Tha WVSBA and AEL organizad a study group to 
collact and analyza data from which to maka raoommanda- 
tioro for tha Wast Virginia Boardsmarah^ Aeadamy. 

This study eonsisttd of thraa saparaia phasas. First, 
during a March 1987 maating of tha WVSBA Boardsman- 
ship Aeadamy Board of Diractors. a list of training naads of 
board mambars was devalopod. Tha sacond phaso 
consistad of a statawida survay of Influantial iaaders. Tha 
third phase was a naads assassmant of mambars of 
WVSBA in attondanca at tha 1987 confarenca. 

Thf study ytatdad six major findings and four major 
raeommendstions. (76 pp.) $8.00 

Computar Awaranaaa Saaaiona for Tannaaaaa School 
Admfniatratora and Computar Awaranaaa Saaaiona for 
Tannaaaaa Taachara 
Tannassaa Education Association, 1986 

Thasa two booklats describe worltshops that acquaint 
school administrators and teachers with the ease of using 
the microramputer and with tha range of computer applica- 
tions in school management and instruction. Agendas for 
two half-day training aessions are included. Self- instruc- 
tional materials are provided for four particular computer 
programs (including word processing, database manage- 
ment, and an electronic gradebook). These print materials 
are designed to accompany specific public domain (avail- 
able from Tennessee Department of Education ) and 
Minnesota Educational Computer Corporation (available 
from MECC providers) programs on Apple disks. The 
t»ooktets and disks help educators answer the question. 
•What can osmputers do for me?" (15 pp.) $3.00 each 



Keyt to an Effeethra Intamahip: A Qulda for Kentucky 
Beginning Taachara 

Kentucky Education Association, 1986 

This guide offer* advice to new teachers, particulsrly 
those involved bi the Kentucky Beginning Teacher intem- 
Bh^ Program. Based on a sun^ay of past interns, sugges- 
tions are diwussad in four major catagories^aople, 
Activitias. Rasourees. and General Tips. Tha guide will 
maka tha •saaswrtent and assistance process of greater 
benefit to future beginning teachers. (17 pp.) $4.00 

Parent Question Hetabook 
Tenneasae Education Association, 1986 

This book is a ooilaction of adivHias that parents of 
kinderganan and first grade students can usa with their 
chiklren at home. The activities are categorized in six 
developmental skill areas and are keyed to the level of the 
child. Teachers select activitias appropriate for a parttcuiar 
chiki and sand them home with an explanatory letter to 
parents. A sampta latter and agendas for teacher and 
parent orientation sessions are included. ( r 3 pp.) $1 1 00 

Southweat Virginia Inatruetional Conference: A Needs- 
Based Profataionai Davaiopmant Model 

Virginia Education Association. 1986 

This booklet includes instniments for assessing staff 
development needs and klentifying resource personnel. 
Data resulting from administratton of the instruments were 
used to select topics and presenters for the Southwest 
Virginia instructional Conference. The conference agenda 
and evaluation results are also included. The model 
presents an effective example of teachers helping teachers 
from planning to presentation. (16 pp.) $4.00 

Tipa for Teaching Marginal Laarnara 

Kentucky Education Association, 1986 

This booklet pools the Weas of over 100 teachers from 
several states on effactiva teaching strategies for marginal 
learners. Suggestions are categorized in seven sections, 
ranging from provkfing positive reinforcement to using peer 
tutoring to inrarporating community resources. The 
publication assists regular education teachers in teaching 
both mainstreamed special education students and slow 
learners. (16 pp.) $4.00 
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^ginal rtsearcn and davtlopinent by tducitort in our 

Middit Sehoott in tlit Mafclns: A Lttson In 
RaMucturfng, 1990. $4.50 

Maintaining Potitlva Edueater Monia During Consoll- 
daUon, 1988. $5.00 

TE AAEL SKa-Batad Dtelalonmakfng Raaourea Paek- 

ats, 1990. $72/set. atso sold individually. 

TaacMng Comblnad Qrada Ctasaaa: Raat Problama 
and PromlaingPraetieat, 1990. $5.00 



Setieot Advlaory Counellt— Wast Virginia Association of 
Sctwol Administrators. 1990. 

Rationala: Why Parant Involvamtnt?— West Virginia 
Association of School Administrators. 1990. 

Convaraatlona with tna Btat And Brigfttaat: Lsading 
ttm Way to Exetllanct— Virginia Center for Educational 
Leadership. 1990. 

Parcapttont of TASSA't MIsalon: A Statawldt Sunray 
of Tannaaaaa Adminlstratort— Tennessee Association 
for School Supervision and Administration. 1990. 



WEA-AEL Sice-Based Decialonmaklng Casebook, 
1991. $5.50 



"document Production Checklist 

Woiking Title oT Document 



Person Reqwnsible 



PlDgramyCenier 



Wang Reference 

" Date 

Corni^eted/ 

Sta|^ Person Assigned Initials 

1. Pioduction of 

Draft Copy 

Z ContttJi Review 

3. Grammar/Style Edit 

4. Refeience/Discl^er 

Check and Proofreading 

5. Froditctionof AnwOTk 

Ofneedcd) 

6. Program/Center 

Dir»;UX' Review 

7. Executive Review 



Is an Editorial Board Review desired? Yes 


Ho 


Jf yes. which $iage(s)? 




Staee: Dale comolctai/Initials: 




Siacc! Dale compl^iierf/Initialfi! 


Other Reviews Needed: 






Date 




Completed/ 


Stage Pserson Assigned 


Initials 





PURPOSE 

In order to address its goal of Unking 
practitioneis with research-based knowledge 
and products, AEL iises a variety of communi- 
cation devi^' publications, workshops, and 
tedmicalassi^ance,todteafew. Since 
publications typically provide the basis for ihe 
Laboratory's other communications with 
practitioners, AEL makes a concerted effort to 
|m>duce documents that meet reasonable 
staruiiards of readability, tedmical accuracy, 
and timdiness. To achieve these standards, 
the Laboratory has established a quality 
control process for its publications. The 
process includes seven stages that guide a 
publication from first draft to final approval 
of the Executive Director's office. This 
Document I^xxiuction Checklist serves as a 
%vritten record that applicable AEL publica- 
tions have been shepherded through the 
quality control process. 

WHEN TO USE 

The I>ocument Production Checklist 
should be used for all broad audience com- 
munications, including: 

• OERI deliverables 

• Conference/workshop materials 

• Institutional brochures, announcements, 

imd flyers 

• Articles written for publication in AEL or 

other publications 

Docimients not induded in the above 
categories, such as correspoiKience and 
announcen^ts to small groups (under 25 
people) are peer reviewed in the traditional 
manner. Of course, all documents being sent 
to officials such as CSSOs or other state 
policymakers, OERl, AEL Bixnd members, or 
the xnedia should be reviewtd by the 
Director's office. 

HOW TO USE 

Fill in the top portion of the Document 
Tracking Form when work on a document is 
first assigned. Be sure to designate a 'Person 
Responsible." At the end of each stage, the 
document is returned to the person 



responsible, who then makes an assignment 
for the next stage. 

SUgel. Production of Draft Copy: 
Program/center director works virith staff or 
consultant to prepare high quality draft copy. 

Stage 2. Content Review: Someone otiier 
than author reviews draft copy for accuracy of 
content. 

Stage 3. Grammar/Style Edit Using tite AEL 
style manual, someone other than the author 
edits for granunar and style. 

Stage 4. Reference/Disclaimer Check and 
Proofreading: Someone other than the 
original typist makes sure the references cited 
in the text match thosedted in the reference 
section, and that references are consistent 
stylistically. The reviewer makes sure 
appropriate disdaintss are induded and Uiat 
aU typographical errors are correded. 

Stage S. Production of Artwrork (if needed): 
P^c^ram/center diredor works with graphic 
artist to produce desired document design. 

Stage 6. Program/Center Director Review: 
Program/center diredor reviews document 
and approves it for reproduction subject to 
Executive Review. 

Stage?. Executive Review: Executive 
Diredor's office reviews document and 
approves it for dissemination. 

Editorial Board Review: The Editorial Board 
is available to review a document at any stage 
in its development. The Editorial Board can 
make recomi' dations regarding audience 
appropriateness, format design, and quality of 
content and writing. 

Other Revieivs Needed: The program/center 
diredor nnay request additional re</iews at any 
stage of the process. For example, other 
reviewers may be needed at Stage 6 when 
more than one program/center will use or 
distribute the document. 



Use tiie 'T^otes" box for special instructions or 
other iriformation. 
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Appalachia Educational Laboratory 
Study Group Product Assessment Form 




A. Background 








1. Name of Product: Participatory Decisionmaking: 

Virginia Elementary Schools 

2. Name: 


Working Models in 






3. School/Diftrict* 








4. Type of Job You Hold: 








5. Sute: 






B. 


Rating 






Thii initrument aiki you to evaluate thit particular product on a aeries of product quality scales. 
Please mark your responses with an'TC (corresponding to your answer) at any point along the scale 
provided If you cannot reply to any scale, please check the "Cannot Reply^ option for that item. 




1. 


How easy was it for your to get this material? 
_Cannot Reply 

///////// 


Very Easy 
/ i 






0 5 10 15 20 25 30 35 40 


45 50 




2. 


How clearly presented was the information in Uiis material? 
_Cannot Reply 
Unclear 

I I // I I I I I 


Very Clear 






0 5 10 15 20 25 30 35 40 


45 50 




3. 


How credible was the information in this material? 

^Cannot Reply 

Unbelievable 

///////// 


Very Believable 






0 5 10 15 20 25 30 35 40 


45 50 




4. 


How useful was the information in this materia!? 

^Cannot Reply 

Not Useful 

///////// 


Very Useful 
L L 






0 5 10 15 20 25 30 35 40 


45 50 




5. 


Which sections of the report have you found helpful? Please explain briefly how these sections 
helped you. 


< 




Please turn to back 




ERLC 







€. 'What changes would make the report more valuable? 



7. How did you learn of the availability of this report? 



8. Have you shared your copy with other educators? If so, how many? 



Thank you for completing this evaluation/contribution form, 
please fold, staple, stamp, and mail to A£L. 



I 1 

[ AfTix 
1 Postage ! 
Here 




P.O. Box 1348 
Charleston, WV 25325 
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Discussion Guide 

CrownePUza Hotel 
Memphis, Ttimeuee 
Febniii77,1987 
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study Group Discussion Guide 

AlX't Qusrooai laitiuclaoa (CD and Sdwol GovtmiBM asd Adminiitraticm 
(SQA) pragnun fUff would likt to aiMM tilt •ffiMtivvM 
profiiidaiial dtvdopmoBt artivity for oduetton. Wo alio waat to improvt tho 
oxparionot fixr 1987and aubooquaat atudsr group mtmbexi. Your tuggoatiooa will 
ho4> ut aooomidi^ thaio foalt. 

lliA AELoonftnaot it«iioni and thia discussion ffmdo a^ 
capture jrour tbouilits oo the process and nroducts of study gnmp membenhip 
and your suggestions §or impraving these for group members and associations. 
We appreciate your candor in responding to the following (juestions. 

12:30 ■r.SOpjn, StatePisciissionsof Study Groups 

1 . Deecribe in two eenteneee the puzpoee and ree\Jts of your study group's efiforts 
to date, as you see them. 



2. list possible topics for future study groups. These should be significant issues 
conmiatisg educators in your state. 



3. The CI and SGA programs may &nn study groups which draw from several 
associations or oiiianizatsons within a state during 1 987-1 990. Do you lilce the 
idea of a statewicw study group formed from seversl assodataons? 

_Yes _Ko 

4. Name other associations with which your association may find collaboration 
usefuL 
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5. In Twoptoicm, what would be the benefit* and problemi with Buch 
oollabontive etttdy groupe? 



Benefit! 


Piroblemi 




1 



6. Crwi-itate study groups of primarily teachers or administrators are another 
possibility. Do you like the idea of crois-state study groups? 



7. What topics would members of your association want to study with members in 
other states of AEL's Region? 



8. What are the benefits and problems with ooss-state collaboration? 



Problems 



Benefits 



l;45»8H)0p^. Job^Alike Work Session" 

The Study Group: A Workable System for 
Short-TemR&D 

We m intemted is jour pevoeptkni of tha Qrgtnisatioa and mntioii of study 
groups aprooeM or ijttem &ramductlnf, tnntfonalDg, andusngoduatioDal 
reMaith and devilopment In the pages that Mow, plsasa write jour 
im^usioiis of (A) how jpur study group wcriwd, and (B) how an ideal study group 
model might fimction. m some todea, you may sot have any finthand 
knowledge or inibrmation. Leave that square hiank-w write what you think 
happened Try to respond to B for every item if oily to write "same as A" or "no 
change recommendea." 



Topic I: Organization 



Suhtopica 


A (Current) 


BGdeal) 


Selection of 
topic 






Size of study 
group 




1 


Selection of 
members 







Subtopics 


A (Current) 


B (Ideal) 


Emndituzv 
ofnmdi 






Commitment 
ind 

owDenhip 
by the 
•BtoGsation 







CoQunxtment 
of individual 
members 




t 



Keyi totbe 
SuooeMful 
Orgsnitttion 
of Study 
Groupt: 



Topic IL Proceti 



Subtopics 


A (Current) 


Badeal) 


Leadership 




j 


Definition of 






specific task 
f»study 






group 






Meetings- 






time, place. 






frequency 







Subtopics 


A (Current) 


Badeal) 


Use of 

lubcommittee 
•tnicturet 






Use of 
consultants 
or "sssooite" 
members 






Relationship 
withAEL 






Relationship 
with higher 
education 
fiiculty 







E 







B (Ideal) 

^ AM VMM/ 


UMofR&D 
vMOiuves 






Use of 






research 






principles 






Use of outside 






resources 







Keys to 

SuoceMful 
Phwess: 



Topic m; DiMemination 



Subtopics 


A (Current) 


B (Ideal) 


HowwiU 
infonnationor 
product be 
used? 




\ 
\ 


Wbo will use 

infonnationor 

product? 






How will study 
group results 

disseminated? 







Subtopics 


A(CuiTent) 


Badeal) 


Howcu 

•MOCfttiODB 

(•tudbrsnnip 
BiemOM«)help 
AEL document 
theuiew 

impact? 







K«ytto 

Sueeetiftil 

Dissemination: 



=Optioaa l 

I would be willing to discuss my study group eicpehences with A£L stafTor with 
the third'paxty AEL evaluator. 

_yes No 

I would like a copy of my discussion guide responses. ^Yes ^^o 

Name: 



Address: 



Work Phone: 



PI£ASE RETURN THIS DISCUSSION GUIDE TO AEL STAFF BEFORE YOU 
LEAVE THE CONFERENCE. THANK YOU. 



Potpourri '90 
Study Group Member Reflections 
Interview Design Process Questions 
Friday, October 26, 1990 



Directions: Using the question below, interview the person across from 
you. Record the responses in the space under the question and on the 
back of the page. You will have 3 minutes to conduct each interview • 
You will be interviewing five or six people. Record each individual's 
responses even if they are the same as someone else*s. Record each 
respondent's ideas, not your own interpretation. Reread the question to 
a given respondent as needed. 



Questions for Pair ^1: 

1. Think about the operations of your study group. '^Operations" refers 
to such things as: selection of members, the size of the group, 
commitment of members, meeting times and dates, expenditure of funds, 
identification of tasks, group process, delegation of tasks, and 
other things that helped the group accomplish its work* 

A. What operations seemed to work best in your study group? 

B. Name two or three ways to Improve the operations of your 
group's work. 

Questions for Pair //2: 

2. AEL designed the study group process to be a profer»slonal development 
experience for members. 

A. In what ways did you find your participation to be personally 
or professionally rewarding? 

B. What suggestions would you make so that the study group 
experience is more professionally rewarding for members? 

Questions for Pair /^3: 

3. AEL's role In the study group work is to provide technical 
assistance, to facilitate the work of the group, and to help 
disseminate the results. 

A. Name the three or four contributions that AEI. made to the study 
group efforts that were the most helpful to completing the task. 

B. What two or three things could AEL have done to have been more 
helpful to the study group and Its members? 

4i) 



Questions for Pair #4: 

4t Study group products are intended to be useful for teachers and 
administrators • 

A. Name two or three ways your product is useful to educators. 

How could AEL study group products be more useful to educators 
in the Region? 



Questions for Pair #5: 

5. Study groups are collaborative efforts between associations and AEL» 

A. Give two or three examples of contributions your association 
made to your study group effort. 

Give two or three examples of how your association may have 
benefited from the study group effort » 

C. What suggestions do you have for improving the collaboration 
between your association and AEI,? 
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MEMPHIS STATE UNIVERSITY 



COLLEGE OF EDUCATION 
MEMPHIS, TENNESSEE 38IS2 



anurr tfCsttlkwf • Ttmrher Edurtnon 
U^emhn MuUding 105 
(KI)454'2SI0 

March 18, 1987 



Dear Study Croup Participsnt: 

If you were one of the participants in the AEL Study Group Annual 
Conference in Menphis, we want to extend out thanks for the input 
you provided on the organization, processi and dissenination of 
study groups. From that input, we have developed the enclosed 
survey. This survey has two purposes. One is to provide the 
opportunity for those who were not able to attend the conference 
to provide input and the other is to provide for verification ano 
consensus on issues identified at the conference. 

Please take a few minutes to complete the 8i"^'<»v and return it in 
the enclosed pre-posted envelope. We would / V . to have all 
surveys returned by April 6, 1987. If possiuw please complete 
the survey today. I know that the longer 1 put off completing a 
survey the less likely it is that 1 will do it. Your input is 
greatly appreciated. 

The code number on the survey is for our survey record keeping. 
Results will be reported by group and not by individual. If you 
have ai V questions, please feel free to call me at (901) 
454-3410. 

Sincerely, 




Jackson Barnette, Ph. D. 
Associate Professor 
401-A College of Education 
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STUDY CROUP SURVEY— March 1987 



Code 



Denotr«phic XnfQnMtion 

Present eoployiBcnt position 

Where employed 

Yf in present position 

Years working in education 

What was your role in the study group? 

Chair or co-chair Member Associate Member 

To what education associations do you belong, and do you presently 
hold office? 

Association Office (please specify) 



As a study group member, who did you primarily represent (association/ 
school district/organir.ation)? 



Starting on the next page are several issues which may be addressed by 
study groups. For each issue, indicate the IMPORTANCE o€ the issue in 
your setting, the FEASIBILITY of dealing with the issue using a study 
group, and the TYPE OF STUDY GROUP which you feel would be most effective 
in dealing with the issue* 



1. Bow important is each issue io your employment setting? 
Importance scale: 1 ■ not important TO 5 " highly important issue 

2. How feasible is it to deal with each issue using a study group 
approach? 

Feasibility scale: 1 - not feasible TO S • highly feasible 

3. What type oi ptudy group do you feel would be most effective in 
dealing with the issue and most effective in disseminating useful 
information on findings? 

L ■ Local S • Statewide R ■ Regional (cross states) N • National 
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Please telecc only one in each column £or each iisue* 



I - not TO 5 - highly 





Importance 


Feasibility 
of uainK SG 


Type of 
SG 




I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


OUppOft^ SOT wCJillilAlU (PF 4 V 


I 


2 


3 A 


5 


I 


2 


3 4 


5 


L S R N 


Support for begiDning ttachert 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


SubfCanee abuse education/prevention 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Basic skills testing 


1 


2 


3 4 


5 


1 

A 


2 


3 4 


$ 


L S R N 


Testing in general 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Clasa siae 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


PrftftATviee teacher oreDaration 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Sm edueation/familv life/Ains 
education 


1 


2 


3 4 


5 


1 

A 


2 


3 4 


5 


L S R N 


E.irly childhood education 


1 


2 


3 4 


5 


1 


2 


3 4 


5 


I. S R N 


School day/year extensions/ 
latchkey programs 


1 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Career ladder/differential pay/ 
merit nav oroErania 


1 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Academic competition proarams 


1 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Gifted education/enrichment 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Fa r en t a 1 supp ort/invol veme n t 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Commin 1 1 v BtiODOrt / invo 1 veiBfin^ 

W mill W 11 • « jr ^wf'l'lrefcr A M ▼ • ▼ 11 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L 8 R N 


MarsifiAl learner nrosrams 

aiVAKAUBA AVSAiiwft ^Avr^AVMW 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Element Arv euiiiafica/counselins 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Secofidarv suidMH'^e/counselins 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Problems unioise to rural schools 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Inservice/atAf f development 

A»aWwa» w A WW # V A VA ^ w ▼ V A l^^A*** A 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Teacher certification 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Teacher evaluation 

• VW aa w w ▼ w«pw w AW mm 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Administrator evaluation 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R K 


ficKool ef ^ec^i^VAtte Aft avaIua^ { on 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Educational rafora novemanta 


I 


2 


3 4 


S 


I 


2 


3 4 


5 


L S R N 


Diacipline 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Dealing with preaiure groupa 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Funding for education 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


Uae of technology in education 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 


ClaaarooB sauagement 


I 


2 


3 4 


5 


I 


2 


3 4 


5 


L S R N 



FtatibiUcy Type of 
laporfnc* of mine SC SC 



Tcachtr "bum-out," educator itreti 12345 12345 LSRN 

At-rUk youth 12345 12345 LSRN 



Other ieeuef 



12345 12345 LSRN 

12345 12345 LSRN 



Listed below ere nethods for eeleetlng « etudv group topic . Betide each 
listing, indicate for vour study group which method was used and which method 
you prefer. 

Check one in each column. 

Method Method 
Used Preferred 

1. Topic selected by association and given to 5G . 

2. Topic alternatives selected by association 

and SC decides which to address 

3. SG identifies topics and selects _ 

4. SG leader selects topics 

5. Unkno«m ..^^^ 



Listed below are methods for selecting study group members . Beside each 
listing, indicate for vour study group which method was used and which 
method you prefer. 

Cheek one in each column. 

Method Method 
Used Preferred 

1. Members selected by the association with no 
attempt to balance across professions or 
geography 

2. Members selected by the assG«iation with 

balance across professions and geography _ 

3. Members selected by asr ^ciation with balance 

across professions, but not geography 

A, Members selected by association with balance 
across geography, but not professions 

5. Members not selected by the association 

6. Unknown 



45 



Of the following nethodt for telecting • atudv rtoup chairperaon . vhich method 
wtt used for your itudy t<^oupt And vhich method vould you prefer? 

Check one in each column. 

Method Method 
Uted Preferred 

!• The •••ociation eelected the eheirpereon ______ 

2. There vee no cheitperion _ 

3. The 8C Mabere eeleeted a chairperson __ 

A, The facilitator aerved at chairperson 

3« Unknovn 

Do you believe it vould be helpful to have a person in each new study group 
vho has aerved in a previous study group? No 

Are you interested in serving in a new study group? Yes ...^^ 

If yes I vould you prefer to serve in a study group dealing vith the same topic 
or a new topic? Same topic ...^ New topic 

Vhile all of the following are keys to successful functioning of a study 
group, check those which are* in your opinion, the MOST IMPORTANT FIVE , 

Please check only five. 



1. Outside technical assistance 

2. Effective facilitator from an outside organisation 

3. .^^^ Awareness of the amount of time needed for SG participation 

4. Members who are willing to work 

5. Committed SC members 

6. Diversity of SC membership 

7. Common purpose/unity of SG members 

8. SC members interested in the topic 

9. ^__^_^ Commitment of local school administrators for their staff to be 

involved in SC 

10. Cood cossRsnication among SG members 

11. ....^ Careful aelection of SC members 

12. ,„,_^ Having a worthwhile topic 

13. Compatibility of SG members 

14. ....^ Effective association leadership/involvement 
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Of the iervicet/functionf provided by AEL, check those which ere, in your 
opinion, the MOST IMPORTANT THREE . 

Pleaee cheek only three. 

1. Facilitator 

2. Technical aaaiatance by AEL ataff 

3. ____ Materiala/docusenta for SO use 

4. Funding 

5. SG aharing aesaion (Henphia» TN) 

6. Rclationahip between AEL and aaaociation(a) 

7. Conaultanta provided (other than AEL ataff) 

While all of the following are keys to tueeeaiful atudy group proceat, chec 
those which are. in your opinion, the MOST IMPORTAHT FIVE . 

Pleaee check only five. 



1. 


____ Availability of materials 


2. 


Facilitator role 


3. 


SG leadership 


A. 


In teres ted /commit ted SG members 


5. 


Knowing where to get help 


6. 


Sufficient number of grovp meetings 


7. 


Knowing what has to be done (specific SG objectives) 


8. 


Availability of technical assistance 


9. 


Keeping on task/meeting deadlines 


10. 


Each SG member having specific tasks/responsibilities 


U. 


Having a plan for the process 


12. 


Formulating SG goals 


13. 


Effective SG aise 


U. 


Communication among SG members 


15. 


_^ Effective 8C meetings 


16. 


_____ Involvement of all SG members 


17. 


Ability of SG members to make it to meetings 


18. 


Interim task/product review 



What do you believe to be the useful life of your study group's product(s) 
year a? I or less 2-3 A- 5 More than 5 
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To 4ate, bow have inforofttion «nd/or products from your tcudy group been 
ditteniiitted? (Check all that apply*) 

Type 

Stete 



Attociation journals 
AsaociatioD newsletters S^'^c 
AsBociation aeetings/conferences _ State 

Vorkahops or aeoinars 

In State Departnent of Edu'.ation publications 

In local nawspapera/radiot etc. 

To intereatad aducatora in local achool districts 

In AEL publications ERIC 

Product (a) are not yet available for diaaeoination 



National 
National 
National 



Vhile all of the following are keys to aucceasful dissenination, check those 
which are, in your opinion, the MOST IMPORTANT FIVE . 

?lcase check only five. 

1. ^.^^ Having a useful/valuable product to disseminate 

2. ...^ Having funds to support dissemination 

3. Having a specific plan for dissemination 

4. ____ I>etenBining potential users 

5. Publicising availability of product 

6- Making preaentations at workshops/conferences 

7. Having a timely product to diaseminate 

B. Putting information in association publications 

9. Following up on use of the product 

lOm Having a reasonable coat for the product 
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Vhat would be, in your opinion, the best balance of types of peraons in a 
atudy group dealing with the issue your study group dealt with? Please enter 
the number of each* 



Facilitator(s) 

Principal (s) 

Higher Education faculty 

l«gialators 

State Board member (s) 

____ Profeaaional association staff 

Othera: apecify: 

apecify: 



Teachera 

Superintendent (s) 

Local achool board 
■embera 

State Pepartment 
representatives 

Curriculum aupervisor(s) 



Thank you for your assistance. You will be sent a copy of the AEL Occasional 
Paper which will be baaed en the reaulta of the Study Croup Sharing Conference 
and thia aurvey. 4g 
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Summary of Priorities 
for the Successful Organization and Operation 
of Study Groups 

In previous sections of this paper, many recommendations have been 
made regarding the organization, processes, and dif?romlnatlon aspects of 
study groups. Considering these recommendations, as well as the keys 
identified and ranked by study group members, certain factors emerge as 
being of high priority in the organization and operation of study groups- 

1. Study group members should be selected by the association, 
taking into consideration the need for a balance by geographic region, 
position type, gender, race, points of view, and technical skills. 

2. Study group members should be Interested In the topic area, be 
willing and able to commit the time needed to work with the study group, 
and have the support of their employing organization for their 
involvement . 

3. Study group members and their employing organizations should be 
made aware of the level of commitment and time required for study group 
Involvement prior to the decision to participate. 

A* Study groups should be initiated and Initially organized by an 
independent facilitating organization working with the association 
leadership. 

5, A study group chairperson should be selected with Input from 
study group members. 

6, The size of the study group should be deteralned by the nature 
of the topic and need for different types of individuals » 

7, Large study groups should be made up of subcommittees having 
specific responsibilities and a recognized Fubcommlttee chairperson • 

8, Study group members should participate in selecting or focusing 
the topic being investigated. 

9, The selected topic should clearly reflect educational need and 
be based on current educational research findings. 



Excerpted from: Barnett, J. J., Smith, D, L*, & Burch, B. G. (1987). 
The Effectiveness of the Study Group as an R & D Methodology (AEL 
Occasional Paper No. 24). Charleston, WV: Appalachla Educational 
Laboratory. 
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10. Once the topic is identified and focused, study group tasks 
should be delineated and planned, taking Into consideration the resources 
and time available for the work. The group's efforts should be directed 
toward the development and dissemination of a realistic, specific product 
designed to meet specific need(s) of educators. 

11. Once the Intended product has been identified, conduct at least 
an informal market assessment to determine potential users, uses, value 
of the product, timeliness of the product, and costs of the product. 

12. All participating organizations should share the costs of study 
group operations and be recognized for their contributions. 

13. Study group meetings should be held as necessary, be as 
convenient as possible, be well-planned, be efficient, and should be 
supplemented by other forms of communication. 

14. A budget for the use of study group funds should be developed, 
reserving funds for operation and dissemination activities. 

15. The facilitator should provide guidance and make arrangements 
for provision of Information and technical assistance as needed and 
ensure that these are provided in a timely manner. 

16. Strategies for assessing the use and effectiveness of the 
product should be determined. 

17. Strategies for assessing overall study group efforts should be 
determined. 

18. AEL and the associations should publicize the work and products 
of the study groups, including recongitlon of individual members of the 
study groups. 

19. The sponsoring organization and the facilitator should maintain 
a role of Independent facilitation and mediate only when it is clear that 
the study group is not progressing. 

To raid in the organization and operation of study groups, a Study 
Group oheck List, which reflects many of these priorities, is attached. 




Study Group Check List 



Initiation of f tudy Group Process by sponsoring agency. 

Identification of potential problem areas or concerns of 
participating agencies. 

Invite participating agencies to form a Study Group to study 
a specific problem. 

Participating agencies elect or appoint members who have 
demonstrated leadership in the organization. 

Sponsoring agency is represented by one member who 
functions as a facilitator and liaison for the Study Group. 

Initial task of the Study Group is focused on clarification of 
the problem and assessing the resources within the group. 

One member of the Study Group is identified as the 
leader. 

Tasks and timelines are identified for the Study Group to 
resolve the problem. 

A product such as a report, video or staff development 
materials is identified for a specific audience. 

Individual group members have specific responsibilities and 
commitments to meet for the Study Group. 

Commun'cation is incouraged between formal meetings 
through letters, drafts of reports and telephone. 

Meetings are conducted by the Study Group or sub groups on 
a timely basis. 

Final report or product is developed by the Study Group. 
Product is disseminated to the target group. 
Follow-up is made to study the impact of the product. 

Study Group evaluates its overall effort. 
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